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Variance of self-directed learning: Tracking pathways to
success prepared

Balasubramanian, R.
Research Scholar, Tamilnadu Open University, Chennai

Manivannan, M.
Professor and Director, School of Education, Tamilnadu Open University, Chennai

Introduction
Self-directed refers to the sclf-directive process through which learners convert their mental

abilities into task related skills (Zimmerman, 2001). Students explore themselves through play and
apparently raise continuous questions during the vibrant period. They learn from their peer and influential
adult to lead a healthy life-style from their surroundings and environment in which they live. Primary
experiences may have sound effects on the progress of the students. Their physical and emotional abilities
may persuade their intellectual development in many ficlds. The brain develops based on the quality and
quantity of the stimuli it gets. Everyday practice strengthens their nerve in their brain. The practices of
behavior and emotional response set in the initial period may become very difficult to change in later years,
even though the brain continues to develop and mature in various fields. ‘This chapter focuses on self-

directed learning among students.

Three Pillars of Engagement for Self-directed learning

Academic, intellectual and socio-emotional are the three pillars of engagement for self-directed
learning. All these are the enriching elements to develop ample of opportunities to the students. In
educational institutions, it is observed that students involve themselves in academic, intellectual and social-
emotional that is supported duting students learning. The following three pillars of engagement are
essential for self-directed learning.

1) Academic engagement: Academic engagement is needed for students to engage in their
academic work. It is explained as a hard work committed by students to all the academic activities.
It is achievable only if the students are actively interact with their peer groups and teachers. It is
also possible if they are involved in all the academic activities with adopting to educational
conditions and environments. Academic disengagement may result toward unfavourable results
such as poor performance of academic achievement, failure and dropout.

2) Intellectual engagement: Intellectual engagement isabout rising the inquisitiveness and
impudence to approach with concepts, ideas and issues which results to explore, investigate,
problem-solving and inquire over a fixed period of time. Students learn better when they are
actively involved in work that is enthusiastic, personally relevant, appropriately challenging and
while receiving regular feedback on their progress. It also develop students' critical and creative
thinking, teamwork, negotiation, decision-making, synthesis and problem solving skills.

3) Socio-emotional engagement: Social and emotional engagement is a primary part of education
and human development. Tt is the process through students applies their knowledge, skills, and
attitudes to develop healthy identities manage emotions and achieve personal and collective goals,
feel and show sympathy for their peer groups, create and maintain supportive relationships and
make responsible and caring decisions (Archambault et al, 2009). Social and emotional
engagement enhances educational fairness and fineness through school-family-community
partnerships to establish learning environments and experiences that attribute collaborative
relationships. It supports various forms of bias and empowers students in every aspect of their

life (Fredricks et al., 2004).
Three Components of Self direction Learning
There are three components of self-directed learning. They are as follows:

1) Cognition Component: Cognition component includes skills and habits that are needed to
memotrise, encode, think critically and recall information.

2) Metacognition Component: Metacognition component skill enable the leamers to understand
and monitor their cognitive processes. It is closely related to learning processes and academic
achievement s it includes awareness of individual's own thinking processes and ability to control
his/her own cognitive system.

3) Motivation Compencnt: Motivation camponent indicates the relection nf nne’s lrarning path
Students who have been praised for discovering independent ways of thinking, are more likely to
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be self-directed learners. The method and the approach of motivating will differ from one student
to another student.

Features of Self-directed Learning
Self-directed learning is an integrated learning process which includes a compact of positive

behaviors that influence student's learning. These processes are planned and modified to support the
recreation of personal achievements and learning skills. Self-directed learning is not a mental ability, but a
self-directive process in which students transfer their mental abilities into academic skills. It refers to self-
generated thoughts, feelings and behaviors that are intended to reach their goals. Self-directed learning is
essential because it is the development of everlasting learning skills.

Self-directed learning is supported by meta-cognition, purposeful actions like planning,
monitoring, and evaluating personal progress which leads to learn. Self-directed learning ensures autonomy
and control. Specifically, self-directed learners are aware of their academic strengths and engage in their
academic tasks. Students hold confident about intelligence and attribute their successes or failures within
their control. Self-direction in learning can create long-lasting learning. The features of self-directed
learning are as follows:

®  Students’ efforts and planning for learning,

® Can recognize and deal with their own educational needs without being in a formal education
system.

® Students’ experiences are revealed to meet a part of their educational needs by searching
knowledge from various soutrces.

®  Self-directed learners could apply their creativity to learn better and could increase their learning
by getting multiple learning skills, including note-taking skills in the classroom and during their
study.

®  Promote their efforts to learn better.

Process of Self-directed Learning
The social learning psychologists perceive the structure of self-directed learning processes in three

cyclical phases. They are: forethought phase, performance phase, and the self-reflection phase.

1) Forethought phase: Forethought phase refers to processes and beliefs that begins before an
attempt to learn. Self-motivation and task analysis are the two major part of this processes. Self-
motivation includes students' beliefs about learning, such as self-efficacy about having personal
potential and consequences of learning whereas task analysis includes strategic planning and goal
setting.

2) Performance phase: Performance phase processes are classified into two major classes such as
self-control and self-observation. Self-control refers to the use of specific methods or strategies
which are chosen during the forethought phase. It includes the use of imagery, self-instruction,
and attention focusing and task strategies. Besides, self-monitoting is a hidden form of self-
observation which refers to one’s cognitive tracking of personal functioning.

3) Self-reflection phase: Self-reflection phase includes two major classes such as self-judgment and
self-reaction. These are the two forms of self-judgment. Self-evaluation refers to comparisons of
self-observed performances against some standard and self-reflection which refers to beliefs

about the cause of one's errors or successes.

Application of Self-directed Leatning )
There are many applications that can be practically applied for self-directed learning process.

Literacy instruction, cognitive engagement and self-assessment are three main areas of self-directed
learning to direct its activities in classrooms situation. While instructing, teachers can teach the important
areas by using various methods such as open-ended tasks and problem-solving methods. All these are
student-centered and inquiry based. This strategy would allow them toward autonomous. However,
students are expected to realize the importance of utilizing them in order to experience academic

performance.

Role of Teacher in motivating Self-directed Learning
Teacher's role in promoting self-directed learning among students in the classroom can be

illustrated in many aspects. On the one hand, teachers need to train students to be strategic learners to
make aware of their potential strategies, attribute success to good strategies, select and monitor suitable
strategies, Teachers shall provide students with instruction in managing and incotpotating their gnals tn
reach posiuve ellects and outcomes in their pertormance. In additon, teachers role in classroom ate as

follows:

~
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1. Initiating Task analysis: Task analysis can be implemented by dividing the complex skill or
activity into smaller units and teach the succession of each step. It may be useful for a wide and
large range of their abilities.

2. Monitoring: Monitoring takes place during written practice, when the purpose is to spot out the
errors and encourage self-correction. Guided practice activities, specifically are monitored for
accuracy, whereas less guided group- work activities are monitored for task achievement.

3. Self-Assessment Sclf-assessment fosters planning and assesses what skills the learner has and
what skills are essential. Teachers have to allow students to internalize standards of learning so
they can regulate their own learning.

4. Wrapper Activity: Wrapper-activity is an activity-based pre-existing learning or assessment task.
This activity can be given as homework a assignment. It consists of self-assessment questions to
complete before completing homework and after completion. It is a follow-up activity. This will
enhance the learners to plan and prepare their own conclusions about the learning process.

5. Initiating the student to Think Aloud: Think Aloud involves thought process in solving a
problem. In Questioning, students may follow new material and develop questions about the
material. As students think out loud with teachers and with one another, they slowly internalize
the conversations and it becomes their inner speech, the means by which they monitor their own
behaviors and problem-solving processes (Tinzmann et al. 1990).

6. Students’ use of learning strategies: Use of different learning strategies can inspire the
students in the classroom practice such as visualization, cooperative learning, inquiry-based
instruction, differentiation and teaching using technology in the classroom. It is based on the
beliefs that different strategies are essential for learning, and that overcome obstacles in an
effective way. Students who are not self-directed learners may involve in day-dreaming, delay in
completing their assignments or sometimes forget to complete their assignments. Those who do
practice self-regulation ask questions, take notes, allocate their time effectively, and use the
resources available to them. (Schunk, 2001).

7. Providing positive feedback: Teachers can motivate students through positive feedback.
Students often adopt their teacher’s evaluations of their work as their own, which means that
teachers can highly influence student’s persistence in engaging with a task or giving up. Besides,
developing a habit of knowing the mistakes as an opportunity to learn is also important.
Generally discussing areas of improvement will pave way for growth, and an addition of positive
feedback. Teachers can differentiate their level of weakness and strengths of their students in a
particular task.

8. Creating a conducive environment: Teachers can make sure that the study environment is
conducive. While discussing an important part of learning, self-direction becomes much more
challenging in a noisy environment. This is particularly important that students should not be
distracted so that they would be paved toward critical thinking skills. Teachers can further
support by open-ended and complex tasks that give them the opportunities to prepare the way to
control their distractions and maintain focus towards their goal. It can help them to develop
better learning habits and strengthen their study skills (Wolters, 2011).

9. Guide students to track their progress: Students can self-monitor by tracking themselves to
become aware of their strengths and weaknesses of their own knowledge through practice, recall
according to the nature of their aim. Some students may try to improve their time management
skills. These students would benefit from maintaining a record of how to spend their time and

then referring it with their tasks.

Conclusion 2 .
To conclude self-directed learning has a deep effect on students to become self-directed learners.

The most important thing is that it nceds to explore the relevant strategies training in a supportive learning
environment. It is the duty of the teachers to find a better method to achieve an educational goal and
promote students to be self-directed learners. In short, teachers, as the strategies trainers and environment
constructors, play an important role in this process. Establishing new habits, teachers can work
meticulously to guide and support learners to become successful and independent learners.
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