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Dear Reqders,

Greetingsfron the members of Editorial Board!

The National Education Policy (NEP) aims to improve

early childhood care, restructure the regulatory structure ifi
the education system, raise the bar for effectit'e teacher
preparation, and alter the current teilin'g.p.rocedure.
Additionally, the NEP demonstrates remsrkqble promise Jbr
assisling and developing educators al the locql level. Troining

for teachers will have an impact even in the ntost remote regions

if there is ongoing support and vital nurturing qetivities. The

lroi ni ng plan i nc ludes professional deve I opme nt program me t,

classroom activities, rec ruitment, and preparat i on "

In teacher training efforts, the NEP presents the idea of,

Conlinuous P rofessional Devel opment (C P D), v hic h,irames
teaching as a lifetime learning path. The policy places a strong

emphasis on lhe necessity ofongoing professional derelopment

opportunities, vorkshops, and training progranrmes far
educators to stay abreasl of changes in the field, technalagt,

and pedagogt. The NEP's collaborative nalure is seen in its
advocacy for collaborotion smong education boards, teqcher

education institutions, andfederol and state gotternnrcnts" These

elements qre demonstraled by programmes such os the Pandit
Madan Mohon Malaviya National Mission on Teschers an:d

Teoching of the UGC.

The NEP outlines numerous programmes designerl lo
assis, iz teachers' capacity building and prornole o sltsred
learning cttlture. Participatory capacity-building l,ecltniqrcs
aid in identifying and fostering lhe grovth af each lcaching
professional's prospeelite skill sels and builcting blocks" fi'nining
sessions, assesEfirefl{i, obsewations, evaluations, capacity
development responset, .assessments ttf needs and assets, emd

stakeholder involvemenl arc sonte of the initiativcs.

Dy 2030, multidisciplinary colleges and univcrcrties vil!
incorporate teacher educalion. Tne NPp 2020 suggeits thnt

fottr years of integrated B.kl. srudy be implementcd as a r{ttul-

major holistic bachelor's degree provided in ntultidisciplinerry
institutions, combining education vith a specialiscd field. li
addition, the policy recommends a l-year B.Eel. prograntnte.{ot"

candidatesvith a 4-year undergraduate degree in a'spee iatiserl
wbject or a postgraduate in a school
to become and a

The conferenee papers lhat have been chosenfor publication in
thiis issue vill broaden youi understanding of re-engineering
tettcher prcparation.

Wth regmels
Etlitoriol
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EXPLORING THE CHALLENGES IN TEACHING OUT:OF'.FIELD Articfe

ABSTRACT

Quality education is integral to sustainable development and social equity. This article explores the

challenges arising from teaching out-of-field, where educators are assigned subiects tvithout adequate

training, risking the compromise of education quolity. Systemic teacher shortages, topic misalignment,

high tttrnover rates, external inJluences on management decisions, and inadequate content expertise are

the causes of the sihtation. These challenges intpact teacher well-being, student outcomes, and overall

educational experiences. Recognizing the importance of addressing this issue, the article advocates for
systemic solutions, such as improved working conditions, targeted professional development, and ffictive
retention strategies. It emphasizes the necessity of oligning teacher expertise vith specific subiect areas

ond grade leyels to enhance the quality of education. Furthermore, lhe article argttes that providing suitable

professional clevelopment for teochers facing lhese challenge s is crucial for upholding the true character

of echtcation. Despite its dfficulties, teaching out-of-field con contribute positively to educators' professional

development byJbstering adaptability, problem-solving skills, ond resilience.

Introduction

Quality education is the heart of sustainable

development and a powerful catalyst fordeveloping more

j ust, humane, and equitable societies. Quality education has

become critical in many countries that are cxpancling

enrolments rapidly to achieve Education florAll. Recently,'

education systems have been under strain,'but the

assumption that there is a compromise between access and

quality is flawed. In countries with constrained resources,

the successful effort to increase access to educatign has

often led to declining quality ofeducation. Teacher quality

is a widely discussed issue in education. One of the
problems that caught my attention is teaching out-of-field,

mismatched subject assignments at primary high, higher

secondary and professional levels. The phenomenon of
teaching subjects outside the discipline, where teachers lack

educational background or training, has been neglected. It
is a crucial issue because highly qualified teachers may, in

actuality, become highly unqualified if they are assigned to
teach subjects forr,'4rich theyhave little training or education.

(Annalene Grace, et.al, 2021)

Teaching out-of-field

Teaching out-of-fielcl is a phenomenon rvhere

teachers are assigned to teach subjects forrvhich they have

inadequa[e training and qualifications. (Ingersoll 1999;

Hobbs 2013). This may refer to teaching subjects, gradel

class levels, or school types without the necessary

qtralifi cations, certifi cation, or. special ization. Out-of-fi eld

teaching, a phenomenon rvhere teachers instruct in areas

rvithout appropriate qualifications, is a challenge in teacher

e-ducation, affecting the quality of teachlng and student

outcomes (Anna du Plessis, 20 I 4). Th is phenomenon occurs

rvheri teactrers instruct in areas outside their training or

cxpettise, potentially leading to challenges in delivering
effective education.(Linda trobbs & Raphaela porsch,

2021). Out-of-fleld teaching may arise due to staffing
shortages, budget constraints, or other logistical issues. The

complexities sturounding this practice include the potential

impact on teacher qualiry student learning outcomes, and
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the overall educational experience (Anna Du Plessis, 2013), over matching teachers' expertise with

Factors contribute to teaching out-of-field

Several factors contribute to educators teaching

outside their expertise, creating challenges for both teachers

and the education system. They are as follows:

Systemic Teacher Shortages

Shortages ofqualified teachers lead to educators

being assigned to teach subjects or levels for which they

may not have specialized training. (Linda Hobbs &
Raphaela porseh, 202 l).The shortage arises due to vaiious

reasons such as unequal distribution ofqualified teachers

across educational institutions. Also, challenges in creating

schedules that align with teacher availability and subject

demand contribute to the systematic shortage. The scarcity

of qualified teachers prompts educational institutions to

assign educators to teach subj ects for which they may lack

specializedtraining.

S ubject Misalignment and Incongtaence

Incongruence in teacher specialization and strbject

misalignment contribute to educators being placed in roles

that do not match their expertise. (Annalene G'race,

et"al,202l)

When teachers are assigned to subjects or grade

levels forwhich they lack specializedtraining incongruence

arises. This incongruence stems from a misalignment

between the educator's qualifications and the requirements

ofthe assigned teaching role. Subject misalignment can

impact the effectiveness of teaching. Teachers may face

challenges in delivering content with confidencc and

accuracy, potentially leading to a less engaging learning

experience for students. The strain ofteaching out-of-field

can contribute to burnout, affecting their overall job

satisfaction and well-being.

Teacher Turnover und Recruitment Necessities

High tumover rates and recruitment necessities force

educational institutions to assign teachers to positions based

on immediate needs, regardless oftheirexpertise. (Annalene

Grace, et.al,Z02l).High turnover rates rvithin the teaching

profession result in frequent vacancies thirt educational

institutions must urgently address. The constant need for
new hires can lead to a rushed recruitment process. The

the specific subject areas or grade

levels. Educational institutions may

prioritize immediate needs over ensuring a perfect match

between teacher qualifications and assigned roles.

Addressingthe issue requires systemic solutions, such as

improving working conditions, providing targeted

professional development, and implementing effective

retention strategies. These measures aim to create a more

stable teaching workforce and reduce the constant pressure

to fillvacancies

Controlling Management Decisions

Management decisions, sometimes driven by extemal

factors, can lead to educators being placed in roles that

deviate from their specialized areas. (Annalene Grace,

et.al,202l)

Extemal factors such as socio-economic conditions

can impact funding andresouroe allocation in educational

institutions. Management decisions driven by financial

constaints may lead to educators being placed in roles based

on immediate needs rather than their specialized areas.

Educational institutions often operate within the framework

ofgovemment policies. Changes in educational policies can

prompt management decisions that affect staffing and

resource distribution, potentially leading to educators being

assigned roles that deviate from their expertise.

Lack of Content Knowledge

Despite lacking content knowledge, teachers may still

fincl themselves teaching outside their expertise due to

various factors influencing their sense of competence (Ti'an

Phuong Linh,2023).In scenarios rvhere there is a shortage

of qualified teachers, educational institutions may face the

challenge offilling positions promptly. This urgenry can lead

to teachers being assigned subjects or levels for rvhich they

may not have adequate content knowledge. Limited access

to ongoing professional development can hinder teachers'

acquisition of content knowledge. Teachers may find

themselves teaching out-otfield ifthere are insuflicient

opportunities for skill enhancement. Tisachers who have not

received comprehensive training in a specific subject area

rnay foel less confident in their content knorvledge. Despite

this, they might still be placed in roles that require expertise

beyond their training. Teachers may feel a sense ofto fill vacant sometimestakes
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professional tluty to support their seirools and stlidents, even Reference

in areas where they lack content expertise. This commitment 1

can leadthen'l to acceptteaehing assignments outside their

specialized knowledge.

Conclusion 2

N{anin I t.r.tei'tdi':rg \.lr) c,rce said, ". . ' the function

of education is to teach one to think intensively and to think

criticall5,. Inrciligenee plus character-that is the goal of
true education" (King, King, & Washington, 1986). We

argue that providirig suitable protbssional development for

teachers in complicated teaehing situations, such as those

teaching outside their ficld of qualifioation, is a step towards

upholding the true character ofeducation. It protects these

teachers from corrpromising intensive and critical thinking

while it improves their knorvledge base and supports their

confidence development" Teachers are at the cenlre of
exceptional educational refonn and the key to the prosperous

development ofnations (Garet, Porter, Desimone, Birman,

& Hoon,200l) (Anna du Plessis et. a1,2014). Teaching

out-of-field presents challenges but can enhance

professional development by requiring teacherc to learn nerv

content and adapt to unfamiliar sutrjeots. The need for out-

of-field teachers to acquire ner,l,skills fosters continuous

learning and adaptability, contributing to their professional

grou,th. Additionally, facing the clilerffrra of teaching outside

their field can prornpt educators to develop problem-solving

skills and resilience, ,iital aspei;ts of profbssional

development in a dinamic edricational landscape (lt4erilyn

Goos, et.al 2A2i). Out-of-fleld teaching, despite its

challenges, can lia-,'e pr,.sitive impa<:ts on teachers. lt sen'es

as a platform for 1:rc'f*ssional rieveloprnent by requiring

eclucators t,l adapt to ri*\,/ suliie-ts and continuall5, learns,

fostering resiiicnce and pr"ohlern-solving skills (Anna du

Plessis et" a\ZA 14'l..xdditionally, ou1-ot."field teaching can

enhance teaohei ciinfidence aiid selGesteem as they

overcom€ chaiianges and b'Liiid e><pertise in diverse areas

(Anna du Plessis et, a1,2014). It irray corrtribute to teacher

retention by providing opporlunities fbr growth and avoiding

stagnatioi-r in their careers

Linda Hobbs & Raphaelc Pars;h,

(2021) Tbaching out oJ'the fieldfor
teacher education. European Jauruel o.f teLtcher

education.4l(5).

Anna Du Plesis, (2013)" Understanding the *N-*f{ield
teaching experience. PhD lhesis. School oS Etlwctttion, The

Unitr ers ily of Que ens I and"

Anna du Plessi et.al, (201a).Owt-cf-field tea.clting and

professional developmenl: A transnatianal investigttt!an

across Australia and South Africa, Interna"tiana! Journal

of edttcati onal research, 66, 90- I 02 "

Merrilyn Goos et.al, (2A21). Irnpact o.f a national
pr ofe s s ional developnle nt program for owt-af-field le schers

of mathematics in Ireland. University of Lirneriek, Limerick,

Ireland.

Annalene Grace, et.al, (2021). Teaching oe.ttsirle

specialization from the perspectite af science teachers.

Open acccss library journal. 8(8).

Tron Huong linh, (2023). Teaching *utside area of
experlise: A barrier to or enabler of teaehers' sense of
competence. VNU Journal of Foreign Studies.39 (6).

3.

1.

5

6.

TEACT-MR EDUCATION GLI&trgE".,

Rsfcrcnccs

l. National Edtrcation Policy 2020. lf inistry af Human Resource

D et el opnte nt, G ov ernment of I ndi a.

2. Pradeep Kumar and Sngandha Azad. (2016). Teasher

Educatiort in India: Some Palicy trssues and Challenges.

tbt-2 (6).

3. Rajnikant, S. and Dodiya. (2015).Teacher Eclwcatian:

Problents and Remedies, Research Gw'u: Online Joui'nal of
Itultidisciplinaty Subjects (Peer Reviewed). Yolume-l 2,

lsstre- I .

!,. -Rgt'i 
Babu, lI. (2023)" The International Jowrnal of Indian

' Pq'cholog'. llolttme ll (3).

5. Rayees Altmad Dar anrl Nasir Ahwacl Ganaie.

(202|).Importance of NEP 2020 For Changing Role of
Teacher. Rcieorch Gate, Ilkogretini Online - E{enentery

Educotion Onlinc,202l;Vol 20 (l).

6. h ttp s : //e o i. go-t. i n/e oi seareh/A IyP ri n t.php? t I I 05? 00 I /0A02.

Art{cfe

6'Research and Reflections on Education ISSN 0974 - 648X (P) YsL22 No 2 - Jum 2024

Continuation of Page 10


